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ABSTRACT 
 
 
The aim of this research is to prove whether or not the use ofParagraph 
Shrinking Strategy can improve reading comprehension of grade XI students 
of SMAN 7 Palu. The researchuses pre-experimental  design.The researcher 
employed purposive sampling technique and adopted one group pre-test and 
post-test design. The pre-test is used to measure the students’ comprehension 
in reading before treatment, and the post-test is used to measure the students’ 
comprehension after the treatment. The population of this research is XI IPA 
grade students at SMAN 7Palu, and the sample is Class XI IPA 1, consists of 
21 students. The result of the data analysis indicates that there is a significant 
difference of the students’ achievement in pre-test and post-test. It shows that 
the mean score of pre-test is 65.04 and the mean score of post-test is 75.05. 
The t-counted (5.4) is higher than t-table (1.725), it means that the hypothesis 
of this research is accepted. In other words the use of Paragraph Shrinking 
Strategycan improve the students’ reading comprehension. 
Keywords: Paragraph Shrinking Strategy. Reading Comprehension. 
Penelitian ini bertujuan untuk  membuktikan apakah  penggunaan Paragraph 
Shrinking  Strategy dapat meningkatkan pemahaman membaca siswa kelas XI 
di SMAN 7 Palu. Penelitian ini menggunakan desain pra-experimental. 
Populasi penelitian ini adalah siswa kelas XI IPA di SMAN 7 Palu,  dan 
sampel dari penelitian ini adalah siswa kelas XI IPA 1, terdiridari 21siswa. 
Dalam hal ini peneliti menggunakan teknik purposive sampling dan 
mengadopsi satu desain kelompok pra-tes dan pasca-tes .Pra-tes digunakan 
untuk mengukur pemahaman siswa dalam membaca sebelum dilakukan 
treatment, dan pasca-tes digunakan untuk mengukur pemahaman siswa dalam 
membaca setelah dilakukan treatment. Dari hasil analisis data menunjukkan 
adanya perubahan yang signifikan antara pra-tes dan pasca-test .nilai tengah 
dari pra-test adalah 65.04 dan nilai tengah pasca-test adalah 75.05. Serta t-
hitung (5.4) lebih tinggi dari t-tabel (1,725),  artinya hipotesis penelitian ini 
dapat diterima. Dengan kata lain penggunaan Paragraph Shrinking Strategy 
dapat meningkatkan pemahaman membaca siswa. 
Kata kunci: Paragraph Shrinking Strategy, PemahamanMembaca. 
 
 
 1E-mail:mardhatyllahmf@gmail.com 
 
E-Journal of English Language Teaching Society (ELTS) Vol.   No. 2 
 
INTRODUCTION 
Reading is an activity to get meaning or information from written text. Through 
teaching and learning of reading, the students are expected to be able to comprehend the 
written text that they read.Reading comprehension is a way to understand the text. Lenz 
(2005: 1) defines “reading comprehension is the process of constructing meanings from the 
text”. It means that the reading comprehension process involves the readers’ ability to make 
a relationship between their background knowledge and their purpose of reading with the 
meanings of the text. 
Reading is a process that negotiates the meaning between the text and its reader. 
When we understand the meaning from the text, it is called comprehension. According to 
Trankesley (2003: 90) “comprehension requires making meaning from words when reading. 
Good readers have a purpose for reading and use their experiences and background 
knowledge to make sense of the text.Ohoiwutun (2005:5) states, “In order to read actively 
and to comprehend what you read, you must ask question about your sources and try to 
answer them”. It means that when the readers have ability to answer the question correctly, 
they are succesfull in comprehending a text.  Reading comprehension is a learning process 
of transferring information from writer to the reader by using written form. The writer is the 
sender of the information, thoughts, ideas and the reader is the receiver of the message. 
Reading is not just sounding letters, calling words, or responding to prints. It is 
communicative interaction through language between an author and a reader.Grabe and 
Stoller (2013) also state that reading can also be defined as the process in which readers 
learn something from what they read and involve it in academic context as a part of 
education. From those explanation, it can be concluded that reading comprehension can be 
defined as the process in which the readers construct meaning from a text being read 
connected to the background knowledge they have. In the process of reading, the readers are 
influenced by their past experiences, language background, cultural framework and the 
purpose for reading. 
Reading with purpose helps the readers to direct information towards a goal and 
focus their attention. Brown (2007) explains that in attempt to comprehend texts, readers are 
a set of schemata or their knowledge about the world while they arereading. In short, it can 
be concluded that readers try to understand a text when they read it. To do that, they do not 
only interact with the text itself but also activate their background knowledge about the text. 
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This comprehension can be achieved after they manage to understand words and sentences 
composing the text so as to make them understand the whole text. 
The theories above tell us that reading comprehension is a complex interactive 
process that involves what is being read and what readers already know in the real world. 
The readers who are good at comprehending can organize between their background 
knowledge and the message in the text and deciding which process is needed to meet their 
purpose of reading. The comprehension process which is focused on how the way of reading 
works will guide the readers to comprehend a reading text systematically. Some steps in the 
comprehension process allow them to operate their thought systematically. It can be useful 
for readers to get the meaning of the text in an easier way. In other words, reading 
comprehension is a type of reading that focuses on getting the message of the texts. 
Teaching reading has some principles. Harmer (1998) mentions six principles in 
teaching reading. They are mention as follow: 1. The teacher needs to understand that 
reading is not a passive skill. It is an active skill. So the students need to understand well the 
content of the text; 2. The teacher has to make the students enjoy reading the passage so that 
they can get more knowledge and information from the text they read; 3. The teacher needs 
to encourage the students in responding the context of a reading text, not just the language 
used in the text; 4. The teacher should emphasize that prediction is a major factor in reading. 
Before the students come into the text, they can do prediction by looking at the title of the 
text. The title sometimes gives clues at what the text about; 5. The teacher has to match the 
task to the topic since task is one of a ways to check the ability of the students; 6. The 
teacher should integrate the reading text into more interesting and engaging class sequences. 
A reader’s comprehension is impacted by his world knowledge, purpose for reading, 
and motivation to read. The more knowledge a reader has about the text topic, the more 
likely they will construct meaning from the text. Beside world knowledge, motivation also 
influences the application of comprehension strategies and effort put into making meaning. 
It influences a reader's interest, purpose, emotion and persistence with the reading task. 
Teacher can support all three of those elements through practices used in the classroom. 
Engagement in reading is facilitated when classroom teacher provide instruction in 
cognitive strategies and a motivational support system to encourage reading. Highly 
engaged readers are strategic, using such comprehension strategies as questioning and 
summarizing to gain meaning from text. By optimizing students' reading engagement in the 
classroom, teachers can realistically expect to increase students' reading 
comprehension.Many young readers today have limited world knowledge. A reader's world 
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knowledge is built throughout life by experiences and conversation as stated by Pardo 
(2004). According to Ketch (2005) Conversation helps readers make sense of the world and 
when used as a connection to thinking strategies, fosters comprehension acquisition. 
The goals of teaching reading should be aimed students’ reading comprehension 
skill as  Depdiknas states “there are several objectives of teaching reading for the second 
grade students of Senior High School, they are: (1) the students are able to identify the main 
idea of the whole texts or in each paragraph of reading texts, (2) the students are able to 
identify vocabularies of reading texts, (3) the students are able to identify some specific 
information of reading texts.” 
The aim of reading in the curriculum is to make the students able to comprehend the 
meaning of written language, both interpersonal and transactional. Students are directed to 
understand many kinds of texts such as recount, descriptive, analytical exposition and 
narrative. It means that teaching reading comprehension is needed to be taught because the 
students require to get meaning from written language and enhance their English by learning 
reading comprehension especially to get meaning based on the text. 
Based on the preliminary observation, the researcher found some problems at the 
eleventh grade students of SMAN 7 Palu. First, when the researcher gave a reading 
assignment to the students, they were not able to find the main idea of the text.Second, the 
students were not able to identify important information in the reading text. Third, the 
students were not motivated in reading the texts.The problems implied that the students still 
find difficulties in comprehending reading text. The researcher also found that English is 
still taught traditionally. The students were asked to read aloud and repeat the text one by 
one and translate it into BahasaIndonesia. Then, the teacher gave explanation about its 
grammar rules. After that the teacher asked the students to answer questions in the exercise 
book. It make themnot enjoy learning and they feel bored because they can not feel fresh 
atmosphere in learning process. 
Practically, there are many teaching reading strategy might be used by the teacher. In 
relation to this, the researcher applied the strategy that can improve students’ reading 
comprehension. It is called Paragraph Shrinking Strategy. Fusch, Fusch and Kazdan (1999) 
state that paragraph shrinking is designed to develop comprehension through summarization 
and main idea identification. In this strategy, the students are asked to identify the following 
information: the who or what; the most important thing about the who or what; and the main 
idea in paragraph of the text. This strategy can be viewed as a suitable strategy in teaching 
reading, especially in terms of narrative text of reading comprehension. 
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Paragraph shrinking requires reading additional text, paragraph by paragraph and 
identifies the main idea. Students take turn as reader and coach. The coach in this process 
can monitor the partner’s performance and provide feedback. Once the reader has answered 
the questions and has generated a main idea. The coach counts words in that main idea. If 
the main idea exceeds 10 words, the coach guides the partner to shrink the main idea of text. 
The ability to summarize is an essential skill of virtually all effective readers. Fuchs 
et al (1999) found that teaching students to summarize narrative text using paragraph 
shrinking strategy was an effective tactic to boost student engagement and reading 
comprehension. Paragraph shrinking strategy combines the cognitive skills of naming the 
main idea, identification of important details, paraphrasing and summarization into one 
simple yet effective strategy. Students are taught to read a paragraph and perform the 
following steps: 
1. Name the who or what the paragraph is about 
2. Elaborate the most importan details about the who/what 
3. State the gist of the paragraph in ten words or less. 
The purpose of challenging students to state the gist of the paragraph in 10-15 words 
or less is simply to encourage them to paraphrase the text using their own words, images 
and language structure. Paragraph shrinking can work effectively in narrative text. With 
narrative text, the students will often need to read a few paragraphs to cover enough 
information to construct a meaningful summary.  
It is critical that teacher carefully structure the partner dialogue to ensure that every 
students has multiple opportunities to practice the difficult skills of paraphrasing and 
summarizing. Keys to effective structure include assign partners using alternate ranking 
(e.g. higher performing students with middle, middle with lower), designate specific roles 
(e.g. ones and twos), clarify each step of the task (e.g. “ones tell twos the important details 
about the ‘what’, ones listen and add anything else you think is important..”), conclude with 
a focused whole class discussion as the topic warrants. 
 
METHOD 
 The objective of this research was to find out whether or not Paragraph Shrinking 
Strategy can improve the students’ reading comprehension. This research only used one 
class. The class was chosen by purposive sampling technique. The research was conducted 
based on pre-experimental research design and used one group pretest posttest design. The 
pre-test was given to find out the students’ reading comprehension before the treatments. 
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Then, the researcher treated the students through guided reading technique. Finally, the 
post-test was given to measure the effectiveness of this technique. The design of this 
research is proposed by Hatch and Farhady (1982: 20) as follows: 
T1  X  T2 
T1:  Pretest 
X:  Treatment (by using Paragraph Shrinking Strategy) 
T2:  Posttest 
 Population is a group of people and things which are going to be investigated. 
According to Best (2006), population is any group of individuals that has one or more 
charactersitic in common that is interest to the researcher. The population of this research is 
the eleventh science grade students of SMA Negeri 7Palu. The number of population is105 
students consist of four parallel classes: XI IPA 1, XI IPA 2, XI IPA 3, and XI IPA 4. 
 In this research, the researcher used purposive sampling technique. As stated by Best 
and Kahn (2006:19), “purposeful sampling allows the researcher to select those participants 
who will provide the richest information, those who are the most interesting and those who 
manifest the characteristic of most interest to the researcher”. The sample of this research is 
XI IPA 1 since this class has problem in reading comprehension and it is believed to be the 
representative of another classes. 
 Variable means the object or the focus of the research. The variables of this research 
consist of dependent variable and independent variable. The dependent variable is the 
variable being tested and measured in a scientific experiment. And the independent variable 
is the variable that is changed or controlled in a scientific experiment to test the effects on 
the dependent variable.Dependent variable is a part that is influenced by independent 
variable. In this research,the independent variable is Paragraph Shrinking Strategy. 
Meanwhile, dependent variable is the students’ reading comprehension. 
 To collect the data, the researcher used testas the instrument. The test consists of pre-
test and post-test. The pre-test was given to the students in order to know the students’ 
reading comprehension in narrative text before the treatment. The post-test was given to 
find out the improvement of students’ reading comprehension after the treatment. The test 
consists of two types. They are essay test and true/false test. The scoring system is presented 
in the following table: 
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Table 1. Scoring system of essay test 
No.  Description Score 
1. 
2. 
3. 
4. 
5. 
6. 
Correct content, grammar and spelling 
Correct content and grammar, incorrect spelling 
Correct content and spelling, incorrect grammar 
Correct content, incorrect grammar and spelling 
Incorrect answer 
No answer 
5 
4 
3 
2 
1 
0 
 
Table 2. scoring system of true/false test 
Criteria Score 
Right answer 1 
Wrong/No answer 0 
 
The researcher also provided the criteria of success of the scores obtained. There are 
five categories which are Very Good, Good, Fair, Poor, and Very Poor. Furthermore, the 
qualification of the criteria of success is divided into Succesful and Failed. The criteria of 
succes can be seen in folowing table: 
Table 3.Criteria of Success 
Score Range Category Qualification 
90-100 Very Good Succesful 
80-89 Good Succesful 
70-79 Fair Succesful 
40-69 Poor Failed 
0-39 Very Poor Failed 
 
The treatment were conducted after the researcher gave the pre-test. They were 
conducted for eight meetings, including pre-test and post-test. The spent time during 
treatment in the class is around 50 minutes for each meeting. 
 
FINDINGS 
In this research, The researcher gave pretest and posttestto the students before and 
after the treatments.Thepretest was administrated in order to find out the students’ 
comprehension in reading before giving treatment and posttest at the end of the treatment in 
order to find out the effectiveness of treatment by using Paragraph Shrinking Strategy. 
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In analysing the data, firstly, the researcher computed the individual score of pretest 
and posttest, the formula proposed by Arikunto (2006). After that, the researcher computed 
the mean score of one group in the pretest and the posttest. After computed the mean score, 
the researcher computed the sum of square deviation of pretest and posttest. Finally, the 
researcher calculated the t-value of pretest posttest. After getting the students individual 
standard score in pretest and posttest and found the difference, the researcher analyzed the 
improvement of the treatment. The result of pretest is in the following table: 
 
Table 4.The Result of Pretest 
No. Initial 
Score 
Category Qualification 
Obtained Standard 
1 AAA 40 66,6 Poor Failed 
2 AY 47 78,3 Fair Successful 
3 BP 45 75 Fair Successful 
4 BRA 40 66,6 Poor Failed 
5 DF 38 63,3 Poor Failed 
6 DNI 33 55 Very Poor Failed 
7 FIT 37 61,6 Poor Failed 
8 ING 42 70 Fair Successful 
9 IS 41 68,3 Poor Failed 
10 JIH 34 56,6 Very Poor Failed 
11 KY 45 75 Fair Successful 
12 LYP 43 71,6 Fair Successful 
13 NA 35 58,3 Very Poor Failed 
14 NCP 37 61,6 Poor Failed 
15 NS 34 56,6 Very Poor Failed 
16 NJ 33 55 Very Poor Failed 
17 PAM 37 61,6 Poor Failed 
18 RB 43 71,6 Fair Successful 
19 RS 38 63,3 Poor Failed 
20 SNA 39 65 Poor Failed 
21 SYA 39 65 Poor Failed 
Total Score 
820 1365,9   
Mean score 
39,04 65,04   
 
The table above indicates that the highest score of the students’ pretest is 78,3, and the 
lowest score is 55. By looking at the result of pretest, the students’ mean score of pre-test is 
65.04. The researcher conclude that most students are weak in comprehending the reading 
text, especially narrative text. The students find it difficult to determine main idea of the 
text. Moreover, they have problems in reading and their comprehension needs to be 
improved. 
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The researcher conducted treatment for six meetings. The purpose of the treatment is 
to see the effect of Paragraph Shrinking Strategy to the students’ reading comprehension. In 
every meeting of the treatment, the researcher gave the text to the students. The researcher 
used narrative text as a teaching material.  
 After applying the treatment for six meetings, the researcher then gave the posttest to 
the students. The posttest used similar type of test asthe ones in the pretest but different text 
in order to know whether there is an improvement after the treatment or not. The result of 
posttest can be seen in the following table: 
 
Table 5.The Result of Posttest 
No. Initial 
Score Category Qualification 
Obtained Standard 
1 AAA 39 65 Poor Failed 
2 AY 48 80 Good Successful 
3 BP 45 75 Fair Successful 
4 BRA 45 75 Fair Successful 
5 DF 42 70 Fair Successful 
6 DNI 44 73,3 Fair Successful 
7 FIT 37 61,6 Poor Failed 
8 ING 46 76,6 Fair Successful 
9 IS 38 63,3 Poor Failed 
10 JIH 40 66,6 Poor Failed 
11 KY 55 91,6 Very good Successful 
12 LYP 47 78,3 Fair Successful 
13 NA 43 71,6 Fair Successful 
14 NCP 48 80 Good Successful 
15 NS 49 81,6 Good Successful 
16 NJ 47 78,3 Fair Successful 
17 PAM 45 75 Fair Successful 
18 RB 48 80 Good Successful 
19 RS 42 70 Fair Successful 
20 SNA 45 75 Fair Successful 
21 SYA 53 88,3 Good Successful 
Total Score 
946 1576,1   
Mean Score 
45,04 75,05   
 
Based on the result of posttest, the highest score is 91,6, and the lowest score is 65. 
Moreover, most students get improved. Although, there were some students’ score which 
decrease and unchanged, but it can be tolerated because of applying 0.05 level of 
E-Journal of English Language Teaching Society (ELTS) Vol.   No. 10 
 
significance. Shortly, Paragraph Shrinking Strategy can help the students to improve their 
comprehension in reading narrative text. 
After getting the mean scores of pretest and posttest, the researcher computed  the 
deviation and squared deviation of the pretest and the posttest.To get deviation between 
pretest (T1) and posttest (T2), the score in posttest is deducted by score in pretest (T2-T1). it 
can be seen that the highest deviation (d) score is 25 while the highest squared deviation 
(d2) is 625. 
DISCUSSION 
 This research was intended to find out the improvement of students’ reading 
comprehension through Paragraph Shrinking Strategy. The researcher applied pre-
experimental research design and choose one classpurposively as the research sample which 
is class XI IPA 1.The studentswere given pretest before conducting the treatment and 
posttest after conducting the treatments.  
 In the process of treatment, the researcher introduced about what Paragraph 
Shrinking Strategy is and about the narrative text. The researcher asked the students to work 
in pairs that consist of higher and lower readers. It means that Paragraph Shrinking Strategy 
require the students to have group discussion and work collaboratively during the teaching 
and learning process of reading. After pairing the students, the researcher distributed the 
text.Next, the researcher asked the students to read carefully the text with their partner and 
then shrink the paragraph by identify the “who or what” the paragraph is about, identify 
important details about the “who or what”, state the gist/summarize the paragraph in 10-15 
words or less. As a measurement of the students’ understanding in the text, the researcher 
gave a task that related to the text. 
At the end of the meetings, the researcher gave posttest to the students to measure the 
students’ score in reading comprehension. The result of post-test showed that the mean 
score of the students is 75.05 from 65.04 in pre-test. 
To confirm the students progress due to the treatment given, the researcher 
administered a posttest to the experimental class. The result showed that the students 
reading comprehension is improved.According to the findings, the researcher relates it to a 
relevant theory. Paragraph Shrinking strategy allows each student to take turns reading, 
pausing, and summarizing the main points of each paragraph. Students provide each other 
with feedback as a way to monitor comprehension.(Fusch et al, 1999).If a 
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studentmisunderstands and needs clarification of a point, they can ask their partner. Thus, 
the student becomes actively involved in learning, looking out information and opinions. 
Moreover, Paragraph Shrinking Strategy could make  the students active during the 
teaching and learning process of reading. The students read the text with their partners and 
tried to understand the text collaboratively. When they found difficulties, they have a 
discussion with their partner first, and if they could not the way out of their difficulties 
related to the text, they asked the teacher to help them. 
Summarily, by using Paragraph Shrinking Strategy to improve students reading 
comprehension, can make the students motivated to learn reading. Paragraph Shrinking is a 
suitable method to teach reading comprehension since it provides opportunities for students’ 
initiation, for face to face, give and take, for practice in negotiation of meaning for extended 
conversation exchanges. For those reasons, the researcher agree that Paragraph Shrinking 
Strategy is good because this strategy help the students comprehend the contents of the text 
very well rather than they read it individually since the students can share, complain, 
discuss, and compare their ideas with other members’ in-pair. 
 
CONCLUSION 
The result of the study shows that the eleventh grade students of SMA Negeri 7 Palu 
made some progress in reading comprehension after the treatment. The data analysis 
indicates that mean score of posttest (75.05) is higher than the mean score of pretest (65.04). 
It is proven by the value of the t-counted (5.4) which is higher than the t-table (1.725). It 
means that the hypothesis is accepted. Due to that fact, the researcher concludes that 
Paragraph Shrinking Strategy is an effective way to improve the students’ reading 
comprehension since it is a simple way to engage students in paired reading and discussion 
of any text. Students are instructed to identify who or what the paragraph is about (subject) 
and summarize the main idea. 
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